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The mission of the Center on Great 

Teachers and Leaders (GTL Center) is to 

foster the capacity of vibrant networks of 

practitioners, researchers, innovators, and 

experts to build and sustain a seamless 

system of support for great teachers and 

leaders for every school in every state in 

the nation.  

Center on Great Teachers  

and Leaders Mission 
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 Where do the current state and district models align well 

with students with significant cognitive disabilities and  

their teachers? 

 Where, in your view, is there a potential mismatch and/or 

challenge in the current state and/or district models when 

considering students with significant cognitive disabilities 

and their teachers? 

 

Connecting Activity 
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Why Is the Design of Evaluation 

Systems Important? 
 To promote growth and development for all teachers 

 Grounded in evidence-based practices 

 Prevention of a misalignment 

• Inadvertently reinforce instruction not grounded in research 

• Disproportionately categorize teacher performance 
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General Considerations 

 Inclusion. Fosters an inclusive environment 

 Integration. Drives professional learning, feedback, and 

support for all teachers and leaders 

 Collaboration. Promotes collaboration of all personnel to 

ensure students receive the supports they need to be 

college and career ready 

 Shared Understanding. Provides for shared expectations 
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Consider the Needs of Students 

With Disabilities and Their Teachers 
 Measures of Teaching Practice  

 (e.g., classroom observation, performance rubrics, and 

teaching artifacts) 

 Measures of Student Growth  
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Considerations, Examples,  

and Next Steps 
 Eight Considerations 

• All are based upon national issues, practice, and guidance. 

 State and District Examples  

• Consider augmenting with district initiatives.  

 Potential Next Steps 

• Consider utilizing special education stakeholders to move this work forward. 
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Practice Consideration 1: Strengthen Existing 

Rubrics by Augmenting With Explicit Examples 

 Explicit examples of how the standard or indicator would be 

demonstrated according to student ability and need: 

• Specific evidence-based instructional practices for students with disabilities 

(e.g., direct and explicit instruction and learning strategy instruction) 

• Specific roles and responsibilities of special educators (e.g., individualized 

education program [IEP] facilitation, development, and implementation and 

coordination of related services personnel) 

• Specific curricular needs (e.g., secondary transition services, social and 

behavioral needs, and orientation and mobility) 
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Practice Consideration 1: Strengthen Existing 

Rubrics by Augmenting With Explicit Examples 

Potential Action Steps for States and Districts 

 Step 1. Establish a stakeholder group to augment existing 

protocols, including explicit examples of: 

• Evidence-based instructional strategies 

• Roles and responsibilities specific to the position 

 Step 2. Create guidance documents for both teachers and 

evaluators, inclusive of evidence-based instructional 

strategies 

 Step 3. Establish validity 

9 



Practice Consideration 2: Leverage the 

Preobservation Conference 

 Use of the preobservation conference can be 

instrumental for the teacher to review the students’ 

needs and the selection of the evidence-based 

instructional practice used prior to the observation. 
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Practice Consideration 2: Leverage the 

Preobservation Conference 

Potential Action Steps for States and Districts 

 Step 1. Provide training for teachers to build their capacity 

to provide the rationale and supporting evidence for the 

instructional strategies chosen per the content and  

student population. 

 Step 2. Provide guidance.  

 Step 3. Promote coherent and aligned professional learning 

opportunities, beginning with preservice preparation and 

throughout the career continuum.  
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Practice Consideration 3: Integrate Special Education 

Content Into Evaluator Training, and Incorporate the 

Use of Peer Evaluators 

 High-quality training for evaluators and the use of peer 

reviewers can strengthen teachers’ trust in the evaluators’ 

feedback and the validity of their evaluation results.  

 The use of peer observers may positively impact evaluator 

credibility among teachers and is likely to have a positive 

impact on both the teacher’s and peer observer’s 

instructional practice.  
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Practice Consideration 3: Integrate Special Education 

Content Into Evaluator Training, and Incorporate the 

Use of Peer Evaluators 

Potential Action Steps for States and Districts 

 Step 1. Identify a stakeholder group to consider and design 

evaluator training.  

 Step 2. Establish the role of the peer observer. 

 Step 3. Establish requirements for peer observer selection 

and training.  

 Step 4. Establish the structural supports to employ the use 

of peer observers.  
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Practice Consideration 4: Modify Rubrics to Reflect the 

Roles and Responsibilities of Specialized Instructional 

Support Personnel 

 Evaluation models should reflect the respective roles and 

responsibilities of that discipline and represent a fair and 

appropriate assessment of performance.  

• Guided by the professional association standards 

• Modification of indicator language within existing teacher performance rubrics 

by representative stakeholders 
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Practice Consideration 4: Modify Rubrics to Reflect the 

Roles and Responsibilities of Specialized Instructional 

Support Personnel 

Potential Action Steps for States and Districts 

 Step 1. Establish groups of specialized instructional support 

personnel to review and modify the rubrics to account for 

roles and responsibilities.  

 Step 2. Use professional association representatives and 

standards to establish face and content validity for the 

modified rubrics. 

 Step 3. Create guidance documents. 

 Step 4. Establish validity. 
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Student Growth Consideration 1: Include Students With 

Disabilities in Growth Measures and Review Data 

 Although students with disabilities present unique 

challenges in measuring growth, it is important  

that students with disabilities be included in  

growth measures. Doing so ensures accountability 

for growth of students with disabilities within  

educator evaluation. 
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Student Growth Consideration 1: Include Students With 

Disabilities in Growth Measures and Review Data 

 Step 1. Create policy and messages to the field that 

students with disabilities must be included in measures  

of growth. 

 Step 2. Disaggregate and review growth data.  

 Step 3. Review teacher-course-student linkage data, and 

analyze how these contributions can best be captured in 

growth measures.   
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Student Growth Consideration 2: Ensure That Multiple and 

Appropriate Measures of Growth Are Used  

 Combine multiple measures (both student growth and 

measures of teacher practice). 

 Select measures that can accurately measure growth of 

students with disabilities. 
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Student Growth Consideration 2: Ensure That Multiple and 

Appropriate Measures of Growth Are Used  

 Step 1. Provide guidance in the selection and weighting  

of measures.  

 Step 2. Provide guidance on good practice in assessment 

selection and/or development. 

 Step 3. Provide training and guidance for teachers to ensure 

that accommodations are used and recorded accurately.  

 Step 4. Establish professional development in  

assessment literacy.  
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Student Growth Consideration 3: Account for Students With 

Disabilities in the Student Learning Objective Process 

Potential Action Steps for States and Districts 

 Step 1. Provide guidance concerning student learning 

objective (SLO) development, implementation, and 

accountability across the various service delivery models. 

 Step 2. Establish a stakeholder group to develop  

example SLOs. 

 Step 3. Provide guidance in how to differentiate learning 

targets established through the SLO process that take into 

account past learning trajectories and students’ current 

levels of performance.  
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Student Growth Consideration 5: Specify That IEPs Are  

Not Measures of Growth 

 Inform educators that an IEP should not be used to measure 

student growth for the purpose of teacher and leader 

evaluation. 

 The IEP could be used as a source of evidence to develop 

SLOs and/or appropriate learning targets. 

Potential Action Step for States and Districts 

Step 1. Provide guidance on how IEPs can and should be 

used to inform the selection of measures and the establishment 

of appropriate learning targets within educator evaluation.  
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GTL Center Contact Information 

Website: www.gtlcenter.org 

E-Mail: lholdheide@air.org 

 

 

“Advancing state efforts to grow, respect, and retain  

great teachers and leaders for all students” 

 

 


